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DEMANDS AND REWARDS 

A Brief Study of High School Teachers' Salaries in North Carolina 
% L. A. WILLIAMS, Pd. D. 

The University of North Carolina 



A STUDENT in one of the classes in the School 
of Education recently asked advice as to 
which subject or subjects now taught in the 
high schools of this state he ought to make special 
preparation in as a departmental teacher in high school. 
He further asked what yearly salary he could expect 
to receive. It was a bit embarrassing not to know the 
demand among the larger schools of the state and 
more so not to know either the central tendency or the 
range of salaries paid for teaching the various subjects. 
It, therefore, seemed wise to try to make a study of 
the situation. The results obtained are very illumi- 
nating. 

In order to get first hand and up-to-date informa- 
tion the following questionnaire was sent out to the 
superintendents of forty-four of the city and special- 
charter school systems in the state where it might 
be reasonably expected that departmental teaching 
prevails in the high school. 

QUESTIONNAIRE 
1. Will you please list below the subjects as taught by 
each one of the teachers in your high school department, and 
state the annual salary paid to each teacher? 

Subjects Taught Salary Paid 
$ 



1 

2 

3 

4 

5 

6 

7 

8 

2. Please state below the subject or subjects in the high 
school program of studies for the teaching of which you 
have particular difficulty in securing satisfactory depart- 
mental instructors. 



3. What annual salary would you pay for well-prepared 
teachers in each of the above-named subjects? 



Replies were received from a total of twenty-nine 
schools. Not all schools reported in all subjects, and 
some schools reported the salaries of two or more 
teachers in certain subjects. A total of 185 salaries 
as paid to teachers in ten different subjects were re- 
ported. The following table shows the distribution 
of these salaries in ten high school subjects as in- 
dicated. (See Table I below.) 

A mere glance at the table reveals the interesting 
fact that more than 50 per cent of the salaries paid 
for teaching in the larger high schools of North Caro- 
lina are less than $800 annually; and that of the 185 
reported only 24 are of an amount exceeding $100 
per month. 

The more striking data appear in the next two tables 
showing the median salaries (the measure of central 
tendency), and the highest as well as lowest salaries 
paid for each of the ten subjects. 

TABLE II— MEDIAN SALARIES 

Agriculture $1400 to $1500 

Commercial Subjects 900 to 1000 

Domestic Science 800 to 900 

English 700 to 800 

History 700 to 800 

Latin 700 to 800 

Manual Training Over $1500 

Mathematics 800 to 900 

Modern Languages 700 to 800 

Science 800 to 900 

Median Salary Paid 700 to 800 



TABLE I— DISTRIBUTION OF SALARIES 

Less $600 $700 $800 $900 $1000 $1100 $1200 $1300 $1400 Over Total 

Than to to to to to to to to to 

$600 $700 $800 $900 $1000 $1100 $1200 $1300 $1400 $1500 $1500 Rept. 

Agriculture 

Commercial Subjects 

Domestic Science 2 



English 6 

History 4 

Latin 5 

Manual Training 

Mathematics 4 

Modern Languages 3 

Science 5 



1 

1 

6 

10 



1 


1 


1 


3 


2 


4 


1 


3 


1 


4 



I 



Totals 29 38 38 15 10 20 



3 
9 
13 
27 
29 
28 
3 
28 
19 
26 

185 
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Range of Salaries 

Lowest Highest 

Agriculture $1400 $1500 

Commercial Subjects 600 1250 

Domestic Science 575 1200 

English 560 1300 

History 480 1500 

Latin 480 1600 

Manual Training 1400 1600 

Mathematics 540 1700 

Modern Languages 480 1300 

Science 630 1800 

All Subjects 480 1800 

The highest median amount paid in the schools re- 
porting is in manual training, over $1,500 annually. 
The honors for lowest median salary paid are divided 
between English, history, Latin and modern languages, 
$700 to $800. The subjects usually designated as 
vocational seem to be a very much more lucrative field 
to enter as a high school teacher. The median salary 
paid in the larger high schools of North Carolina as 
revealed by this study is between $700 and $800; 
that is, about 5 per cent interest on $15,000! 

Manual training and agriculture seem to be a surer 
field of teaching endeavor than does the mother ton- 
gue. The lowest salaries paid are in history, Latin, 
and mathematics. The highest salary paid is in science 
— and the teacher receiving this is principal of the high 
school with administrative duties. The most any 
teacher may hope to receive as a high school teacher 
of English or of modern languages is $1300 ; in Latin 
or in manual training, $1600; in history, $1500; in 
mathematics, $1700. However, with only 24 of the 
185 positions paying over $1200 annually the proba- 
bility of reaching these highest salaries is hardly what 
one might call "a sporting chance." The lowest salary 
paid in the larger high schools of North Carolina is 
$480 annually ; the highest salary is $1800 ; that is, as 
revealed by the reports received. 

In the light of these facts it is interesting to study 
the following table compiled from the replies received 
to question two in the questionnaire as to which sub- 
jects present the greatest problem in finding satisfac- 
tory teachers. 

TABLE III— THE PRESENT NEED 

Agriculture 1 4% 

Domestic Science 1 4% 

History 1 4% 

Manual Training 1 4% 

Commercial Subjects 2 8% 

Mathematics 3 11% 

English 5 18% 

Latin 8 28% 

Modern Languages 12 43% 

Science 16 57% 

(The numbers in the first column refer to the number of 



superintendents who specified that their greatest difficulty is 
in securing satisfactory teachers of the subject as given. 
The per cents in the second column shows the per cent of all 
schools replying which have need of satisfactory teachers in 
the subjects named.) 

Clearly the greatest need is for satisfactory teachers 
of science, modern languages, Latin, English, and 
mathematics. In particular, the need is for teachers 
of science and modern languages. It is significant 
that those subjects in which good salaries are paid 
do not appear as subjects in which there is a great 
need and demand for teachers, science alone being 
an exception. 

The replies to the third question do not admit of 
ready tabulation and only the general tendency of the 
replies can be considered here. Almost without ex- 
ception the tenor of the answers was to the effect that 
much larger salaries could and would be paid to 
teachers who have specialized sufficiently in their aca- 
demic and professional training to make them effective 
teachers. In two cases the replies were to the effect 
that as much as a 25 per cent increase would be possi- 
ble if trained teachers could be secured. In the sys- 
tems reporting, the difficulty seems to be not so much 
a matter of unwillingness to pay good salaries as a 
matter of inability to secure teachers trained as skilled 
workmen. 

Such facts suggest many queries. For the college 
professor of Latin, English, history, and modern lan- 
guages they make him pause and consider with care 
and with great caution before he will advise his stu- 
dents to enter high school teaching as a profession. 
When a young fellow just out of college can go to 
Westinghouse, work for them two years and be prac- 
tically assured that he will receive $2000 annually by 
that time, it is hardly fair to expect that any great 
number of college students trained in science will care 
to go into teaching science in high school at a salary 
ranging from $630 to $1800 annually — with precious 
little chance of getting the larger figures. 

But there is another side to it. The tables reveal 
our needs in the larger high schools in the state and 
are doubtless indicative of the condition throughout 
the high schools of the state. We very greatly need 
good teachers of modern languages and science. We 
also need many more efficient and well-trained teach- 
ers of mathematics, English, and Latin than we now 
have. The trouble at base is not in the salaries but 
in the teachers. If the colleges will deliver to the 
schoolmen of the state well-trained and well-prepared 
teachers of these subjects, even if the salaries are now 
low, the school men will see to it that salaries are 
made to fit the quality of work done. The trouble 
with the situation is that we have too many "jack- 
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leg" teachers in our high schools and not a sufficient 
number of master-workmen. 

On the one hand it seems to be the task of the school- 
men to see that salary scales are made commensurate 
with the quality of work done. On the other hand it 
is the task of the colleges to see to it that a sufficient 
number of the best of their classes is trained to go out 
into the state and teach in the high schools. It is a 
good investment for the colleges, for ere long they 
reap of their own sowings. Nor is it sufficient merely 
to offer certain courses and trust that in some way 
the good students will elect them. There must be a 
conscious definite effort on the part of the colleges to 
try to induce such students as are deemed fit to pre- 
pare themselves for the teaching profession. The 
quality of work that is to be done in our high schools 
is up to the colleges. If the college students who enter 
the colleges are poorly prepared, the colleges and not 
the high schools are to blame, for the colleges furnish 
and prepare ( ?) the high school teachers. 



Since this article was prepared the following facts 
for the U. S. as a whole have become available. They 
are interesting as a basis for comparison with the 
North Carolina situation. 

Of 13,976 high schools in cities of 10,000 or more : 

Less than 1% paid $ 300 to $ 500 

Less than 1% paid 500 to 700 

About 13% paid 700 to 900 

About 21% paid 900 to 1100 

About 20% paid 1100 to 1300 

About 18% paid 1300 to 1500 

About 19% paid 1500 to 1700 

About 9% paid 1700 to 1900 

Less than 1% paid 1900 to 2100 

Less than 1% paid 2100 to 2300 

Less than 1% paid 2300 to 2500 

149 cities paid Over 2500 

The median salary paid to high school teachers in 
cities of 10,000 or more throughout the United States 
is $1,149.50. Approximately 30% of these cities pay 
a larger annual salary to high school teachers than 
the highest salary we pay to any high school teacher 
here in North Carolina cities. 



We are frequently asked for a list of the standard 
colleges of North Carolina. The tentative list of col- 
leges for North Carolina that the Association of Col- 
leges and Secondary Schools of ten Southern States 
regards as probably of standard grade, though some 
of them are not members of the Association, are the 
following: University of N. C, Trinity College, Da- 
vidson College, Wake Forest, North Carolina College 
for Women, State College of Agriculture and Engi- 
nerring, Meredith, Guilford, Salem, and Elon. 



ENGLISH TEACHERS' COLUMN 

HOW MUCH GRAMMAR? 

ONE of the best of the old things that have passed 
from secondary school instruction is the teaching 
of grammar — the grammar of highly inflected lan- 
guages particularly, English grammar incidentally. I 
have heard a decade of complaint from college and 
university instructors in modern languages concerning 
the school boy's ignorance of English grammar, espec- 
ially in the South. To judge from the undiminishing 
volume of this complaint the cause of it is of longer 
standing. 

Briefly the indictment is this: grammar, which has 
been the concern of secondary schools in past gener- 
ations, now has to be taught in the college. Three un- 
fortunate results are the outcome of this condition: 
( 1 ) the student loses a year's headway, more or less, 
in learning a modern language and in advancing to 
the upper reaches of English composition; (2) he at- 
tacks the advanced studies of college or the problems 
of making a living, as the case may be, without the 
proper development in the mental faculties of inductive 
and deductive reasoning and of memory, for which 
declensions, conjugations, and syntax afford the cheap- 
est and readiest exercise; (3) as only five per cent of 
our youth go to college, ninety-five per cent enter life 
without adequate training in the most valuable asset 
the school can give them — control of their mother 
tongue. 

From my own experience in teaching English com- 
position I am prepared to agree with this bill of com- 
plaint. Certainly a large proportion of the time and 
energy I spend upon my Freshmen goes toward doc- 
toring up their English grammar, which should have 
been in a sound condition before they left school. Of 
some seventy errors that the University of North Caro- 
lina's instructors of Freshmen are expected to elimi 1 
nate annually, about half are due to ignorance of either 
elementary syntax or the parts of speech. 

In a number of cases the error is due directly to 
ignorance of the functions of the parts of speech, — 
• for instance, in the use of the adjective instead of the 
adverb ; in the failure to distinguish between conjunc- 
tion and abverb in the case of the conjunctive adverbs, 
between conjunction and preposition in the case of as 
and like; in the failure to see that initial modifying 
participial and gerundive phrases must have some- 
thing to modify; in the capitalization of titles. In 
other cases the error is due to the student's not know- 
ing the nature of the sentence and the clause ; in still 
others, the function of the subjunctive mood. All too 
frequently he cannot conjugate the most common ir- 
regular verbs. 



